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Birkenhead High School Academy

Junior School Feedback Policy

At BHSA, we recognise the importance of feedback as an integral part of the teaching and learning
cycle and aim to maximise the effectiveness of its use in practice. We are mindful also of the research
surrounding effective feedback and the workload imgdiions of written marking, as well as research
from cognitive science regarding the fragility of new learning.

We believe that verbal feedback and written targets referenced at all times during the learning process
helps to raise standards. Our daily tirabte reflects a focus on phonics, reading and becoming
numerically proficient and our structured purposeful curriculum from Nursery to Year 6 engages
children with a wider theme and forms a platform for English and the broader curriculum to be taught
well. Our teachers focus on addressing misconceptions at the time of encountering them, and are
exceptionally effective at promoting learning through reasoning, questioning and intervention. Verbal,
live and whole class feedback are the primary tools of tardjét@ching at BHSA.
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often be seen in the lessons where the teacher is working intensely with one or more pupils with a
very specific focus.

Our policy is underpinned by the evidence of best practice from the EEEatduEndowment
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Southwark Teaching School Alliance, that found detailed written madithgot have an impact on

pupil outcomes proportional to the time aneffort it took teachers to write, and thathe most

powerful feedback is that giveat the point of the work being done.
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¢ that effective marking should be

Meaningful  (this varies according to age, subject and pupil)
Manageable (on teacher workloadthe next lesson is the next st@p
Motivating (in order for pupils to make progress)

We have also taken note of the advice provided by the NCETM (National Centre for Excellence in
Teaching Mathematics) that the most important activity for teachers is the teaching itself, supported
by the design and preparation of lessons.

At its core, ar policy on feedback has a number of principles:
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Evidence of feedback is incidental to the process: we do not provide additional evidence for
external verification

Feedback should empower pupils to take responsibility for improving their own work

Feedback that is delivered closest to the point of actisrmost effective, and as such,

feedback is delivered in lessons to be more effective than comments provided at a later date
Feedback takes many forms other than written comments
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impact on future learning
New learning is fragile and forgotten unless explicit steps are taken over time to revisit and
refresh learning. Teachers should be wary of assuming children have securely learnt material
based on evidence dwn close to the time of teaching it. Therefore, teachers will need to get
feedback spaced from the original teaching input when assessing if learning is now secure,
such as retrieval taskbat focus on work learnt a number of days/weeks ago and revieiv an
do activities that support remembering the previous lesson and give opportunities to address
any misconceptions.

Retrieval practice
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Daisy Christodoulou, Making Good Progress, 2017
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Kate Jones, RetrievBlactice: research and resources for every classroom, 2019

It is vital that teachers evaluate the work that children undertake in lessons and use the information
obtained from this to allow them to adjust their teaching. Feedback occurs at one of founan
stages in the learning process:

Immediate feedbackg at the point of teaching (live marking, selésessment, whole class
marking). This allows children to know immediately how much they have met the learning
objective/aim whilst allowng teachers to intervene mighoint throughalesson. Pupils check
their own answers under teacher supervision and take responsibility for their own learning,
reflecting on what they need to do next.

Summary feedback at the end of a lesson/taskthis may take written form, as below.

Next lesson fedforward ¢ further teaching enabling the children to identify and improve for
themselves areas for development identified by the teacher upon review of work after a
LINS@A2dza f Saazy Kl a 7TAyYyA ad&SeRor féddhyack bdeld O2 NRSR
Sumnmative feedbackg tasks planned to give teachers (and pupils) definitive feedback about
whether a child has securely mastered the material under study (retrieval practice tasks, low
stakes quizzesnini unit tests)

What does this look like?

BHSA is comméd to providing verbal feedback which is positive, informative and highlights

what pupils can do in order to improve. In order that pupils achieve, it is important that they have high
seltesteem and confidence; this requires a great relationship beingddrbetween teacher and
pupil, and feedback which is clear and constructive, immediate and directed, with opportunities for
the child to make necessary changes at that time.
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At BHSA, we use a range of feedback models/strategies:

Pupils will be explicitly tauglow to check their work and identify careless mistakes, whereas

misunderstandings will be addressed by the teacher. A cultudéariing from our mistake3

is established in all classrooms

Pupils will be explicitly taugit 2 6 (2 OKSO]l] 20KSNEQ 62NJ]Y K2yS:

kindly

Use of targets/success criteria/WAGOLLs/WABOLLSs as check toold feesalfsessment

Use of mathstharking station® 06 | y & ¢f& Bltchéchidg avérseen/checked quickly by

the teacherfollowing the lesson, when checking through exercise books

Time will be set aside in lessons specifically to allow pupils to reflect and respond to feedback

(this may include use of purple pen)

1:1 or small group conferencing where verbal feedbackbeilgiven to pupilspecifically

Whole class feedback may start at the beginning of the next lesson to respond to the needs
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Teachers are selective in the aspects abohicl they choose to comment, although all teachers at
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done verbally has also been found to have a greater impact with pupils in KS1 in particular.

In addiion to this, we use a range of strategies including:
English Marking in Key Stage 1 and 2

Spellings: not all mispelled words will be corrected. Words that belong to the common
exception list- or words that teachers judge the pupil should kneare underlined. Either
the correct spelling is written in the margin or pupils are directed td thre correct spelling

in dictionaries and correct with a purple pen.

0 When a pupil has worked independently, the teacher (or pupil in KS2) marks the piece of work
gAOK GKS fSGUSNI WLQ (2 RSy23GS AYyRSLISYRSYyOS NJ
If a teaching assistant has worked with a pupil to support the outcome, ttoe giework will
0S YINYISR gAGK GKS tSGGSNAR WwWe! Qo
If a pupil has had support from a class teacher, and the work is not independent, the work will
0S YINYISR gAGK GKS fSGGSNI weQo
Literacy Counts pupil target sheets are used by teachers and pupils to disgetwer what
the pupil needs to do to improve their work. Post it note targets will be used in exercise books
as a reminder to the pupil of what they currently need to do to improve their work. These
should be updated regularly and can be by the teacma&l/ar the pupil. (In Year 6, more-in
RSLIIK Y2yAUu2NAy3 akKSSGax olFaSR INRdzyR GKS
assessments, are used.)

In KS2, when there is an extended piece of writing, the teacher will write improvements that
the pupil needs tanake. Pupils will edit their work and redraft to make improvements. In KS1,
these improvements may be discussed verbally with editing and redrafting opportunities
planned for in order for pupils to develop these skills.

Teachers will use their planner/fdback book to record wholelass and/or specific feedback
relevant for addressing and planning into the next lesson.
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Maths Marking Key Stage 1 and 2

The teacher will review ALL pupil books after each lesson; they may not necessarily need to
YI1S R QWY¥IYNIo2214as o0dzi GKS NBOJASG -malNBGSaa o6A
correct and sorting books so that the next steps for pupils can be planned as the next lesson.
Teachers will use their planner/feedback book after each lesson to record slaskand/or

specific feedback relevant for addressing and planning into the next lesson.

If children have self/peer marked with a purple pen, the teacher will denote that they have
scanchecked this marking with a tick.

When marking/checking setharking, eachers will denote incorrect answers with a dot to

ensure pupils can acknowledge errors (and correct as appropriate).

When appropriate, pupils will correct errors made with a purple pen in the next lesson as a
review of their learning with the class tezear.
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approach. These are setfarked by pupils for immediate feedback.

Children will have a good coverage of the 3 aims in mathematics: fluency, reasoning and
problem solving. Pupils will denote each of these areas as appropriate by drawing its symbol

in the margin of their book as follows:

©

Fluency Reasoning Problem Solving

Foundation Subjects
Where appropriate, foundation subjects will be marked with a tick and any spellings of
common exception words or words a child should know will be corrected as described above.
Teachers have the choice to use their planner/feedback book to make notgdé meeding
extra support/challenge and/or areas of learning that need recapping.
At the end of units of work, teachers use their planners/feedback book to record their findings
of whole-class assessment pieces completed and give feedback on theseArfpapQ 0221 a |
appropriate. This may range from ticks, to housepoints/merits given to brief written
comments so that pupils know how to improve on their next assessment piece.

How will external observers of books know feedback has been given without dethilvritten
marking on every piece?

The focus of any book look should be to evidence pupil progress, not to look at teacher comments.
221 2214 aK2dzZ R faz2 06S dzyRSNIIF 1Sy Ff2y3aiARS L
. 221 { 0 dzR &The almLgt iMbRitbridKishto ascertain whether pupils know more, remember

more and can do more.
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