
 

Birkenhead High School Academy 

Junior School Feedback Policy 

At BHSA, we recognise the importance of feedback as an integral part of the teaching and learning 

cycle and aim to maximise the effectiveness of its use in practice. We are mindful also of the research 

surrounding effective feedback and the workload implications of written marking, as well as research 

from cognitive science regarding the fragility of new learning. 

We believe that verbal feedback and written targets referenced at all times during the learning process 

helps to raise standards. Our daily timetable reflects a focus on phonics, reading and becoming 

numerically proficient and our structured purposeful curriculum from Nursery to Year 6 engages 

children with a wider theme and forms a platform for English and the broader curriculum to be taught 

well. Our teachers focus on addressing misconceptions at the time of encountering them, and are 

exceptionally effective at promoting learning through reasoning, questioning and intervention. Verbal, 

live and whole class feedback are the primary tools of targeted teaching at BHSA. 

 

²Ŝ Ŧƻƭƭƻǿ ŀ Ψvǳŀƭƛǘȅ CƛǊǎǘ ¢ŜŀŎƘƛƴƎΩ ŀǇǇǊƻŀŎƘ ŀǘ .I{! ǿƘƛŎƘ ŜƴŎƻǳǊŀƎŜǎ ǘŜŀŎƘŜǊǎ ǘƻ ǘŀƪŜ 

ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ ŜǾŜǊȅ ǇǳǇƛƭΩǎ ƭŜŀǊƴƛƴƎ ƧƻǳǊƴŜȅ ƛƴŎƭǳŘƛƴƎ Ψhǳǘ ƻŦ ¸ŜŀǊ DǊƻǳǇΩ όh¸Dύ ǇǳǇƛƭǎΣ wŜŘ CƭŀƎ 

pupils (currently off-track) and pupils with {9b5Φ ¢Ƙƛǎ ƳŜŀƴǎ ǘƘŀǘ ŀ ΨƪŜŜǇ ǳǇΣ ŎŀǘŎƘ ǳǇΩ ŀǇǇǊƻŀŎƘ Ŏŀƴ 

often be seen in the lessons where the teacher is working intensely with one or more pupils with a 

very specific focus.  

 

Our policy is underpinned by the evidence of best practice from the EEF (Education Endowment 

CƻǳƴŘŀǘƛƻƴύ ŀƴŘ ƻǘƘŜǊ ŜȄǇŜǊǘ ƻǊƎŀƴƛǎŀǘƛƻƴǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ΨaŀǊƪ [ŜǎǎΣ aŀǊƪ .ŜǘǘŜǊΗΩ ƎǳƛŘŀƴŎŜ ŦǊƻƳ 

Southwark Teaching School Alliance, that found detailed written marking did not have an impact on 

pupil outcomes proportional to the time and effort it took teachers to write, and that the most 

powerful feedback is that given at the point of the work being done. 

bƻǘŀōƭȅΣ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ 9ŘǳŎŀǘƛƻƴΩǎ ǊŜǎŜŀǊŎƘ ƛƴǘƻ ǘŜŀŎƘŜǊ ǿƻǊƪƭƻŀŘ Ƙŀǎ ƘƛƎƘƭƛƎƘǘŜŘ о ǇǊƛƴŎƛǇƭŜǎ 

ς that effective marking should be: 

 Meaningful  (this varies according to age, subject and pupil) 

 Manageable (on teacher workload: Ψthe next lesson is the next stepΩ) 

 Motivating (in order for pupils to make progress) 

We have also taken note of the advice provided by the NCETM (National Centre for Excellence in 

Teaching Mathematics) that the most important activity for teachers is the teaching itself, supported 

by the design and preparation of lessons. 

At its core, our policy on feedback has a number of principles: 

 ¢ƘŜ ǎƻƭŜ ŦƻŎǳǎ ƻŦ ŦŜŜŘōŀŎƪ ǎƘƻǳƭŘ ōŜ ǘƻ ŦǳǊǘƘŜǊ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ 

 Evidence of feedback is incidental to the process: we do not provide additional evidence for 

external verification 

 Feedback should empower pupils to take responsibility for improving their own work 

 Feedback that is delivered closest to the point of action is most effective, and as such, 

feedback is delivered in lessons to be more effective than comments provided at a later date 

 Feedback takes many forms other than written comments 



 

 !ƭƭ ǇǳǇƛƭǎΩ ǿƻǊƪ ƛǎ ǊŜǾƛŜǿŜŘ ōȅ ǘŜŀŎƘŜǊǎ ŀǘ ǘƘŜ ŜŀǊƭƛŜǎǘ appropriate opportunity so that it might 

impact on future learning  

 New learning is fragile and forgotten unless explicit steps are taken over time to revisit and 

refresh learning. Teachers should be wary of assuming children have securely learnt material 

based on evidence drawn close to the time of teaching it. Therefore, teachers will need to get 

feedback spaced from the original teaching input when assessing if learning is now secure, 

such as retrieval tasks that focus on work learnt a number of days/weeks ago and review and 

do activities that support remembering the previous lesson and give opportunities to address 

any misconceptions. 

Retrieval practice 

άΧ ǘƘŜ ǇǳǊǇƻǎŜ ƻŦ ŀ ŦƻǊƳŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘ ƛǎ ǘƻ ǇǊƻǾƛŘŜ ǳǎŜŦǳƭ ŎƻƴǎŜǉǳŜƴŎŜǎ ŦƻǊ ǘŜŀŎƘŜǊǎ ŀƴŘ ǇǳǇƛƭǎ 

which give them a betteǊ ƛŘŜŀ ŀōƻǳǘ ǿƘŀǘ ǘƘŜȅ ǎƘƻǳƭŘ Řƻ ƴŜȄǘΦέ 

Daisy Christodoulou, Making Good Progress, 2017 

ά¢ƘŜ ŀŎǘ ƻŦ ΨǇǊŀŎǘƛǎƛƴƎ ǊŜƳŜƳōŜǊƛƴƎΩ ƛǎ ŀǘ ǘƘŜ ǾŜǊȅ ŎƻǊŜ ƻŦ ǿƘŀǘ ŜŦŦŜŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ƛǎ ŀōƻǳǘΦέ 

¢ƻƳ {ƘŜǊǊƛƴƎǘƻƴΣ wƻǎŜƴǎƘƛƴŜΩǎ tǊƛƴŎƛǇƭŜǎ ƛƴ !ŎǘƛƻƴΣ нлмф 

ά9ƳōŜŘŘƛƴƎ ǊŜǘǊƛeval strategies and ensuring all teachers, students and parents recognise the value 

of this approach ς ǎƘƻǳƭŘ ōŜ ǇŀǊǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ƻŦ ƭŜŀǊƴƛƴƎΧ ²Ŝ Ƴǳǎǘ ǇǊŜǇŀǊŜ ŦƻǊ ŦƻǊƎŜǘǘƛƴƎ 

ŀƴŘ ŀŎŎŜǇǘ ǘƘƛǎ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎΦέ 

Kate Jones, Retrieval Practice: research and resources for every classroom, 2019 

 

It is vital that teachers evaluate the work that children undertake in lessons and use the information 

obtained from this to allow them to adjust their teaching. Feedback occurs at one of four common 

stages in the learning process: 

 Immediate feedback ς at the point of teaching (live marking, self-assessment, whole class 

marking). This allows children to know immediately how much they have met the learning 

objective/aim whilst allowing teachers to intervene mid-point through a lesson. Pupils check 

their own answers under teacher supervision and take responsibility for their own learning, 

reflecting on what they need to do next. 

 Summary feedback ς at the end of a lesson/task - this may take written form, as below. 

 Next lesson feedforward ς further teaching enabling the children to identify and improve for 

themselves areas for development identified by the teacher upon review of work after a 

ǇǊŜǾƛƻǳǎ ƭŜǎǎƻƴ Ƙŀǎ ŦƛƴƛǎƘŜŘ όŀƴŘ ǊŜŎƻǊŘŜŘ ƛƴ ǘƘŜ ǘŜŀŎƘŜǊΩǎ planner or feedback book) 

 Summative feedback ς tasks planned to give teachers (and pupils) definitive feedback about 

whether a child has securely mastered the material under study (retrieval practice tasks, low 

stakes quizzes, mini unit tests.) 

What does this look like? 

BHSA is committed to providing verbal feedback which is positive, informative and highlights 

what pupils can do in order to improve. In order that pupils achieve, it is important that they have high 

self-esteem and confidence; this requires a great relationship being formed between teacher and 

pupil, and feedback which is clear and constructive, immediate and directed, with opportunities for 

the child to make necessary changes at that time. 

 



 

At BHSA, we use a range of feedback models/strategies: 

 Pupils will be explicitly taught how to check their work and identify careless mistakes, whereas 

misunderstandings will be addressed by the teacher. A culture of Ψlearning from our mistakesΩ 

is established in all classrooms 

 Pupils will be explicitly taught Ƙƻǿ ǘƻ ŎƘŜŎƪ ƻǘƘŜǊǎΩ ǿƻǊƪΥ ƘƻƴŜǎǘƭȅΣ ƻǇŜƴƭȅΣ ŀŎŎǳǊŀǘŜƭȅ ŀƴŘ 

kindly 

 Use of targets/success criteria/WAGOLLs/WABOLLs as check tools for self/peer-assessment 

 Use of maths Ψmarking stationsΩ όŀƴǎǿŜǊ ŎŀǊŘǎύ for self-checking overseen/checked quickly by 

the teacher following the lesson, when checking through exercise books 

 Time will be set aside in lessons specifically to allow pupils to reflect and respond to feedback 

(this may include use of purple pen) 

 1:1 or small group conferencing where verbal feedback will be given to pupils specifically 

 Whole class feedback may start at the beginning of the next lesson to respond to the needs 

ƻŦ ǘƘŜ ǿƘƻƭŜ Ŏƭŀǎǎ ŦƻƭƭƻǿƛƴƎ ŀ ǘŜŀŎƘŜǊΩǎ ǊŜǾƛŜǿ ƻŦ ōƻƻƪǎ ŦǊƻƳ ǘƘŜ ǇǊŜǾƛƻǳǎ ƭŜǎǎƻƴκŘŀȅ 

Teachers are selective in the aspects about which they choose to comment, although all teachers at 

.I{! ǎŜŜ ǘƘŜ ƳŜǊƛǘ ƻŦ ŦƻǊƳŀƭƭȅ ΨƳŀǊƪƛƴƎΩ ŜȄǘŜƴŘŜŘ ǇƛŜŎŜǎ ƻŦ ǿǊƛǘƛƴƎ ǿƛǘƘ ŀ ǿǊƛǘǘŜƴ ŎƻƳƳŜƴǘΣ ƘƻǿŜǾŜǊ 

done verbally has also been found to have a greater impact with pupils in KS1 in particular. 

 

In addition to this, we use a range of strategies including: 

 

English Marking in Key Stage 1 and 2 

 

 Spellings: not all mis-spelled words will be corrected. Words that belong to the common 

exception list - or words that teachers judge the pupil should know - are underlined. Either 

the correct spelling is written in the margin or pupils are directed to find the correct spelling 

in dictionaries and correct with a purple pen.  

ǒ When a pupil has worked independently, the teacher (or pupil in KS2) marks the piece of work 

ǿƛǘƘ ǘƘŜ ƭŜǘǘŜǊ ΨLΩ ǘƻ ŘŜƴƻǘŜ ƛƴŘŜǇŜƴŘŜƴŎŜ ǊŀǘƘŜǊ ǘƘŀƴ ǎƘŀǊŜŘ ƻǊ ƳƻŘŜƭƭŜŘ ǿǊƛǘƛƴƎΦ  

 If a teaching assistant has worked with a pupil to support the outcome, the piece of work will 

ōŜ ƳŀǊƪŜŘ ǿƛǘƘ ǘƘŜ ƭŜǘǘŜǊǎ Ψ¢!ΩΦ 

 If a pupil has had support from a class teacher, and the work is not independent, the work will 

ōŜ ƳŀǊƪŜŘ ǿƛǘƘ ǘƘŜ ƭŜǘǘŜǊ Ψ¢ΩΦ  

 Literacy Counts pupil target sheets are used by teachers and pupils to discuss together what 

the pupil needs to do to improve their work. Post it note targets will be used in exercise books 

as a reminder to the pupil of what they currently need to do to improve their work. These 

should be updated regularly and can be by the teacher and/or the pupil. (In Year 6, more in-

ŘŜǇǘƘ ƳƻƴƛǘƻǊƛƴƎ ǎƘŜŜǘǎΣ ōŀǎŜŘ ŀǊƻǳƴŘ ǘƘŜ ΨL ŎŀƴΩ ǎǘŀǘŜƳŜƴǘǎ ŦƻǊ ŜƴŘ ƻŦ YŜȅ {ǘŀƎŜ 

assessments, are used.).  

 In KS2, when there is an extended piece of writing, the teacher will write improvements that 

the pupil needs to make. Pupils will edit their work and redraft to make improvements. In KS1, 

these improvements may be discussed verbally with editing and redrafting opportunities 

planned for in order for pupils to develop these skills. 

 Teachers will use their planner/feedback book to record whole-class and/or specific feedback 

relevant for addressing and planning into the next lesson. 

 

 



 

 

Maths Marking Key Stage 1 and 2 

 

 The teacher will review ALL pupil books after each lesson; they may not necessarily need to 

ƳŀƪŜ ŀ ΨƳŀǊƪΩ ƻƴ ōƻƻƪǎΣ ōǳǘ ǘƘŜ ǊŜǾƛŜǿ ǇǊƻŎŜǎǎ ǿƛƭƭ ƛƴǾƻƭǾŜ ŎƘŜŎƪƛƴƎ ŀƴȅ ǎŜƭŦ-marking is 

correct and sorting books so that the next steps for pupils can be planned as the next lesson. 

 Teachers will use their planner/feedback book after each lesson to record whole-class and/or 

specific feedback relevant for addressing and planning into the next lesson. 

 If children have self/peer marked with a purple pen, the teacher will denote that they have 

scan-checked this marking with a tick.  

 When marking/checking self-marking, teachers will denote incorrect answers with a dot to 

ensure pupils can acknowledge errors (and correct as appropriate).  

 When appropriate, pupils will correct errors made with a purple pen in the next lesson as a 

review of their learning with the class teacher.  

 tǳǇƛƭǎ ŎƻƳǇƭŜǘŜ ǊŜƎǳƭŀǊ ΨwŜǾƛŜǿ ŀƴŘ 5ƻΩ ǘŀǎƪǎ ƛƴ ƭŜǎǎƻƴǎ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǊŜǘǊƛŜǾŀƭ ǇǊŀŎǘƛŎŜ 

approach. These are self-marked by pupils for immediate feedback.  

 Children will have a good coverage of the 3 aims in mathematics: fluency, reasoning and 

problem solving. Pupils will denote each of these areas as appropriate by drawing its symbol 

in the margin of their book as follows: 

      

  Fluency  Reasoning           Problem Solving 

 

Foundation Subjects 

 Where appropriate, foundation subjects will be marked with a tick and any spellings  of 

common exception words or words a child should know will be corrected as described above.  

 Teachers have the choice to use their planner/feedback book to make note of pupils needing 

extra support/challenge and/or areas of learning that need recapping. 

 At the end of units of work, teachers use their planners/feedback book to record their findings 

of whole-class assessment pieces completed and give feedback on these in pupƛƭǎΩ ōƻƻƪǎ ŀǎ 

appropriate. This may range from ticks, to housepoints/merits given to brief written 

comments so that pupils know how to improve on their next assessment piece. 

 

How will external observers of books know feedback has been given without detailed written 

marking on every piece?  

The focus of any book look should be to evidence pupil progress, not to look at teacher comments. 

.ƻƻƪ ƭƻƻƪǎ ǎƘƻǳƭŘ ŀƭǎƻ ōŜ ǳƴŘŜǊǘŀƪŜƴ ŀƭƻƴƎǎƛŘŜ ǇǳǇƛƭ ŎƘŀǘǎΦ !ǘ .I{!Σ ǿŜ Ŧƻƭƭƻǿ !ƭŜȄ .ŜŘŦƻǊŘΩǎ ΨtǳǇƛƭ 

.ƻƻƪ {ǘǳŘȅΩ ŀǇǇǊƻŀŎƘΦ The aim of monitoring is to ascertain whether pupils know more, remember 

more and can do more. 

ΨΦΦΦ ƛƴǎǇŜŎǘƻǊǎ ǎƘƻǳƭŘ ƴƻǘ ǊŜǇƻǊǘ ƻƴ ƳŀǊƪƛƴƎ ǇǊŀŎǘƛŎŜΣ ƻǊ ƳŀƪŜ ƧǳŘƎŜƳŜƴǘǎ ƻƴ ƛǘΣ ƻǘƘŜǊ ǘƘŀƴ ǿƘŜǘƘŜǊ ƛǘ 

Ŧƻƭƭƻǿǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅΦ LƴǎǇŜŎǘƻǊǎ ǿƛƭƭ ŀlso not seek to attribute the degree of progress 

ǘƘŀǘ ǇǳǇƛƭǎ ƘŀǾŜ ƳŀŘŜ ǘƻ ƳŀǊƪƛƴƎ ǘƘŀǘ ǘƘŜȅ ƳƛƎƘǘ ŎƻƴǎƛŘŜǊ ǘƻ ōŜ ŜƛǘƘŜǊ ŜŦŦŜŎǘƛǾŜ ƻǊ ƛƴŜŦŦŜŎǘƛǾŜΦΩ 

{Ŝŀƴ IŀǊŦƻǊŘΣ hŦǎǘŜŘΩǎ bŀǘƛƻƴŀƭ 5ƛǊŜŎǘƻǊ ƻŦ 9ŘǳŎŀǘƛƻƴΣ ΨhŦǎǘŜŘ aȅǘƘ ōǳǎǘŜǊǎΩ ŘƻŎǳƳŜƴǘ 


